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Deana: From the fast problem. This one is doubie,

Diana: On, that's an interesting shorteut, isn't it? So the number line
woulid be twice as long. (Draws the number fine with 4 jumps of 6, landing
on 74.) OK. Did anyone do it a different way? (Some discussion about
repeated addition shown on the number fine occurs. Deepa’s strateqy represents
0 Wiy 10 ook at 6 + 6 + 6 + 6.) QI Here’s the next problem, 4 x 3.

Pablo: It's 12,1 did 3 and 3, and that was &, and then 9, 12
(skip-counting).

Samantha: It's the same answer as 7 x 6.

Diana: Isn't that interesting! Let's put it on the same number line so
we can figure out why that happened.
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Doubling and Halving

£s with B3, this minilesson highlights the doubling and halving sirategy.
The numbers keep the focus on automatizing the facts. Use a number line as
a way to represent equivalence. Represent student strategies using leaps on
the number line. Equivalent problems can be shown on the top and the
bottom of the number line as shown in Tnside One Classroom, above.
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